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1. Introduction 

Music teaching in Kenya today has been influenced by various factors. These include; cultural factors, the coming 
of the missionaries and colonial factors (Akuno, 2005). In the early days, music as a subject was offered in selected schools 
that were economically advantaged with qualified staff and appropriate equipment. However, by 1985, music in Kenya 
was offered as an examinable subject and this gave way a number of challenges including negative attitude toward the 
subject, as well as inadequate staffing and resources. As revealed by Akuno (2005), music was been considered as an 
extracurricular activity hence it became difficult for the teachers and institutions to implement it when the current 8-4-4 
syllabus was launched. (1) 

Recommendations concerning music education resulted in the restructuring of a music syllabus for Kenyan 
schools in 1985. Prior to this, music had not been a compulsory subject. The new syllabus reflected the struggle between 
African and European elements, but it definitely represented a shift of emphasis in favour of traditional Kenyan music. The 
syllabus treated music as a performing cultural art whose main element was expression of feelings and ideas. It explored 
both local and international culture with three main areas. These were; Basic Skills, History and Analysis and Practicals 
(Aural and performance). Although this did not address music and special education, it contributed to the many challenges 
associated with music education in Kenya which this study addresses. (1) 
  For years now, music has been taught in the secondary school as an elective subject, with very few schools 
presenting candidates for National Examination. Before 1985, there were just a handful of schools, notably those that were 
formerly European or some of the former Missionary schools, which taught music at form1V. Of these, fewer schools still 
taught music at high school level, IV and VI. The report goes on to say that even in the late 1980s, schools were struggling 
to implement this ambitious syllabus. This reveals the origin of the challenges experienced in the teaching of music in 
Kenya that have spilled into the current attempts at music education. This situation is what necessitated this study, to try 
and understand the challenges faced by learners with cerebral palsy (CP) and find solutions to these problems. (2) 
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Abstract:  
Objective: The article describes the challenges facing music learners with cerebral palsy (CP) in Joy Town Secondary 
School for the physically impaired in Kiambu County Kenya.  
Methods:The study employed a descriptive research design because it sought to get a clear picture of the situation, 
attitude and behavior of individual students with CP. The study considered an estimated target population of 197 
students and 17 teachers. However it was noted that not all students suffered from CP, therefore a non-probabilistic 
sampling technique was applied to select a sample of 48 students for the study. The sample size also included 17 
teachers. Data was collected through interviews and questionnaires. The data gathered was analyzed using qualitative 
approach and the findings presented using tables, charts and graphs where it was applicable. To compute the data the 
statistical package for the social sciences (SPSS) was used for data analysis.  
Results: Challenges faced by CP learners included: lack of appropriate music foundation for this group of students in the 
primary school, complex subject content considering their physical challenges, teachers, parent/their peers, attitude 
towards them pursuing music, a wide syllabus and limited time in teaching and learning music. 
 Conclusion the challenges that faced music learners with CP affected their interest in music and this discourages them 
from pursuing the subject. However, with the various strategies put in place, they can be assisted.  
 
Keywords: Cerebral palsy, music education, children with special educational needs, disability, special schools, special 
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In schools today, Kenyan teachers have adopted a theoretical pedagogy, resulting in a number of music students who are 
unable to behave musically, be it in the area of performing, listening or composing. This study was ultimately undertaken 
to articulate teaching strategies that can assist learners with CP.  Elliot (1995) argues that without a prior sense of the 
nature and significance of music, it is impossible to justify the place of music teaching and learning in any educational 
scheme. Here lies the challenge of conceptualizing music education in a manner that portrays the subject as exciting and 
one that can be used to impart knowledge and skills to enable learner   express themselves musically. Elliot (1995:134) 
highlighted the role of music education programs in schools and the role that teachers ought to play in empowering their 
learners to be musically competent. (2) 

Music learning is cumulative and requires that previously mastered skills be employed in new situations (Mbeche, 
2000). Dalcroze Eurhythmics approach to music education believed that every musician should strive to be sensitive and 
expressive. They should be able to express music through purposeful movement, sound, thought, feeling and creativity. 
This, according to the approach, would lead to performance at high level beyond expectations (Caldwell, 1995). This 
approach has been successful in the developed countries where learners with special needs succeed well in music. Most 
educators subscribe to the fact that what is learnt should ideally make an impact on the learners’ lives. This should spark a 
high degree of interest from the learners. When interest wanes off, there is a problem.(3) 
 This study was also anchored on the view that basic education is a right to all regardless of disability, sex, race, color or 
social status as Hayford (2002) noted. In developing countries, learners with special needs are often marginalized from 
under resources and poor quality education system. As Oxfam Education Report, 2002 states:((3-4) 
“Good quality education is available to only a small proportion of children with Special needs. Children with disabilities, 
especially girls, are far less likely to attend primary school. Many of those who do go to school receive education that is 
entirely inappropriate. Educational disadvantage prevents children with special needs from gaining the skills and 
confidence that they need to avoid extreme poverty in adulthood”. 

The strength of music as an art and the reason every society has nurtured and valued its music lie in the strong 
appeal of music to the life of emotions and to the imagination. The potential strength and value of the music education 
program lie in the development of responsiveness to the expressive import of music. Without its expressive function and 
its aesthetic quality, music has nothing unique to offer to the education of children, young people or adults. This means 
that music is the vehicle through which individuals activate their creativity and use it to express themselves. This can 
encourage creativity among the learners once they have grasped the music concepts taught. (Mbeche, 2004) (4-5) 

On average Learners with physical challenges just like other learners without challenges  show a significant 
interest in the study of music when they are admitted in form one . However in most schools it’s observed that most 
learners drop the subject may because they imagine music is not a career subject. However it has been observed that 
learners with challenges show a lot of interest in music and they actually respond well to music as compared to other 
regular learners. This is shown by the large number of students taking music in form one. Among the many students who 
enjoy learning this subject are learners with CP, one of the disability classifications of students who are admitted in Joy 
Town each year.   However, as they proceed to form two the number of students interested in pursuing music diminishes. 
Literature from developed nations such as United States (US), United Kingdom (UK), Finland and many others however 
show that a lot of studies have been done on this area. However, the researcher found very scanty documentation of 
instructional issues faced by learners with physical challenges in developing countries and more specifically in Kenya(.6) 
 A study by J. King’uru (2010) carried out in Joy Town Secondary School on psychological problems facing learners with 
physical challenges established that, the students who cannot perform heavy tasks like farming, sewing and cooking will 
avoid such subjects like agriculture and home science in favour of less demanding ones like music and Fine Art to 
compensate for their weak limbs. Though this does not really address the issues of learners with cerebral palsy and music, 
it diverts to the psychological problems that affect learners with physical challenges (PC).The researcher found that 
learners with PC preferred music to other technical subjects. However, learners with CP who are also under this category 
of PC drop the subject as they proceed to form two. (7) 

The   intriguing question then is why would these learners drop music as a study subject contrary to initial 
interest in the subject? Amongst the many challenges for classroom music practitioners globally, are the processes of 
developing inclusive pedagogies which celebrate differences, promote inclusive learning experiences and overcome 
learner disaffection in reaching the young people mostly at risk of exclusion, topics which are receiving considerable 
global and public exposure and attention, (Bernard, 2008).This calls for the need to carry out a research on the challenges 
that lead to loss of music interest among learners with CP. (8) 
This study sought to examine why these learners with CP at Joy Town Secondary School for the Physically Impaired in 
Thika, discontinued studying music, contrary to the apparent interest displayed when they joined form one (first year of 
secondary school cycle). That was the anomalous situation that the study considered worth investigating. Objectives of the 
Study  
 
1.1. Objectives of the Study 

The main objective of the study was to provide information on how best learners with CP can be assisted to 
pursue music education up to the highest levels.  The objectives of the study were to:  

 Identify challenges faced by learners with CP in studying music. 
 Establish factors that lead learners with CP dropout in music. 
 Assess strategies that can be put in place to facilitate participation in music learning and sustain the interest of 

the learners with CP.  
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1.2. Method 
The study employed a descriptive research design. 
 

1.2.1. Target Population 
The target population was 197 students with physical challenges in Joy Town Secondary School Thika plus the 17 

teachers. However, not all the 197 students who suffer from CP, only 66 students are CP.   
 
2. Data Collection Technique  

This study used questionnaires and interview guides to collect data from the respondents. The questionnaires and 
the interview were administered to the individual learners with CP, while the teachers were subjected to the 
questionnaires only.  
 
3. Data Analysis 

Data was analyzed using qualitative approach. Descriptive statistics were mainly used in data analysis. Descriptive 
statistics involved tabulating in describing the data (Orodho, 2005). After the actual fieldwork, data collected from 
interviews were assembled according to emerging themes and classified by different categories. The items that sought 
information on the same objective were grouped. The responses to the items were coded, and analyzed both quantitatively 
and qualitatively using SPSS Statistics 17.0 software .This was done by assigning symbols numerals to each answer that 
followed in a pre-determined class. Descriptive statistics such as frequencies and percentages were employed to analyze 
data.   
 
4. Logistical and Ethical Considerations  

An authorization letter from Kenyatta University and a research permit from the National Commission for Science, 
Technology and Innovation (NACOSTI) were obtained .The researcher sought consent of the Sub County Director of 
Education in Kiambu County before embarking on the research. A letter requesting for permission to conduct the study 
was sent to the school principal, with whose permission this research was conducted. The rights of all learners with CP 
and the teachers participating were put into consideration. Right measures were put in place to overcome the challenges 
of getting the learners to reveal some information due the nature of their disability; the researcher assured the 
respondents of confidentiality in the Information they gave. Sensitization on the benefits of the study to the learners was 
done to the respondents.  
 
4.1. Results 

 From the findings, there were more boys (58.3%) with CP condition than girls 41.7%) as shown in the Table 
1below.  

 
    

Gender No of Respondents % N=48 
Male 28 58.3 

Female 20 41.7 
Table 1: Learner’s Gender 

 
4.1.1. Previous Music Experiences. 

From the statistics below, it was revealed that a very good number of the learners with CP had not undertaken any 
music lessons before joining form one; 72.9 % had not had any music lessons, only 27.1% had music lessons before.  

 
Previous Music Lessons Learnt Number  of Respondents % N=48 

Yes 13 27.1 
No 35 72.9 

Table 2: Previous Music Lessons Learnt 
 
4.1.2. Areas Learnt Previously. 

It was important for the study to find out areas learnt in the previous music lessons. It was revealed that 20.8 % 
had learnt singing, while only 2.1% had lessons on dancing.  Majority of the respondents 77.1% indicated they had no 
lessons before.  
 

The Areas Studied That They Number .of Respondents % n=48 
Singing 10 20.8 
Dancing 1 2.1 

None 37 77.1 
Table 3: Areas of Study 
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4.1.3. The Rating of Interest in Music 
In response to the interest in music, 56.2% of the respondents indicated that they like music, while 43.7% 

indicated that they did not like music as a subject.  
 

Interest Music Number of Participants %  n=48 
Yes 27 56.2 
No 21 43.7 

Table 4: The Rating of Interest in Music 
 
4.1.4. Preferred Areas in Music 

In response to the areas in music that they liked most 41.6% indicated they liked singing, followed by 27.1% who 
like dancing, 6.3% like composing music, 14.5 % liked playing music instruments, and 6.3% liked History of African music, 
2.1% liked history of Western Music and Aural respectively. The finding from this question led to a conclusion that most of 
the students with CP liked singing as indicated in table 5.  
 

Areas Liked Number of Respondent %n=48 
Singing 20 41.6 
Dancing 13 27.1 

Composing 3 6.3 
Playing of instruments 7 14.5 
History of Africa Music 3 6.3 
History western Music 1 2.1 

Aural 1 2.1 
Table 5: Preferred Music Areas 

 
4.1.5. Engagement in Out of Class Music Activities 

With regard to the engagement of other music activities, The study revealed that 41.6% learners  were involved in 
singing folk songs followed by 33.3% who sang in the school choir (S,A,T,B) 10.4% acknowledged that they dance during 
school entertainment sessions while 8.3% composed songs. Lastly 6.3% stated they did poetry.  
    

Engagement in out of class activities Number of Response %n=48 
School choir 16 33.3 
Folk songs 20 41.6 

Entertainment 5 10.4 
Composing songs 4 8.3 

Poetry 3 6.3 
Table 6: Out of Class Music Activity 

 
4.1.6. The Reason of Discontinuing Music as a Subject 

This question was administered to find out the challenges faced by the identified learners which made them stop 
learning music. The finding provided in Table 7 and consequent figures indicates that 56.3% of learners with CP 
discontinued with music because the content taught was difficult for them to understand, 12.5% couldn’t play the descant 
recorder, 25% acknowledged that they could not coordinate well in the music activities, while 6.3% expressed that they 
could not access the music room easily.  
 

Why Discontinue Learning Music Number of 
Respondents 

%n=48 

Content was difficult to understand 27 56.3 
Could not play the recorder 6 12.5 

Could not coordinate well while singing 12 25 
Could not access the music room easily 3 6.3 

Table 7: Reasons for Dropping Music 
 
4.1.7. Challenges Encountered in Class When Learning Music 

From the table below it is clear that learners with CP experienced several challenges while learning music as 
33.3% indicated that they could not write on the staff and drawing the music notes and other figure; 20.8 % indicated that 
the music room facilities were a problem to them, 33.3% also said they could not coordinate well like their fellow 
classmates in clapping or tapping various rhythmic patterns, 8.3% indicated they could not sing well like others did, while 
4.1% expressed that the music teacher was fast in teaching them. The Table 8 illustrates this clearly.  
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Challenges Encountered  When Learning 
Music 

Number of Respondents %n=48 

Writing of music notes and the drawings. 16 33.3 
Using the music room tables were too high 10 20.8 

Could not coordinate 16 33.3 
Could not sing  well 4 8.3 

The teacher was too fast 2 4.1 
Table 8: Challenges 

 
4.1.8. Intervention Measures 

This question was administered to find out the interventions can be put in place to help the learner with CP learn 
music. The outcome was as follows, 50 % expressed that the music curriculum should be adapted so as to accommodate 
them. 25% said that learners with CP should be tested differently in practical; 14.6% expressed that the music writing 
materials like the music manuscript books should be adapted so that they are able to use them well. 6.3% indicated that 
music room should be easy to access, while 4.1% still said that areas tested in music should be separated and made 
optional.  

 
Intervention Measures Number of Respondents %n=48 

To adapt the  music curriculum 24 50 
Test practical differently 12 25 

Adapt the writing materials 7 14.6 
Make music room more accessible 3 6.3 

Separate the areas tested and make them optional 2 4.1 
Table 9: Intervention Measures 

 
4.1.9. Determining If the Dropping of Music Affected the Choice of Career Choices 

 From the results 60.4% indicated that not continuing learning music affected their choice of career .While 39.6 
stated that it did not affect.  
 

Did the Dropping of Music as a Subject 
Affect Your Career Choices 

Number 
Respondents 

of %n=48 

Yes 29  60.4 
No 19  39.6 

Table 10: Dropping of Music Affected Choice of Careers 
 
4.1.10. Continuation of Music Study 

From the findings, 60.4% stated that given a chance and having the changes suggested put in place, they would 
study music while 39.6% would not continue learning music.  
 

Given an Opportunity Would They 
Still Learn Music 

Number of Respondents %n=48 

Yes 29 60.4 
No 19 39.6 

Table 11: Continuation of Music Study 
 
4.1.11. Determining Whether Other Learners with CP Would Study Music If the Changes and Adjustments Were Made 

This question was administered to find out whether they would still do music or advise others to study if all the 
adjustments and changes suggested were implemented. As the table illustrates, 72.9% indicated that they would, while 
27.1% stated they would not.  
 

With Appropriate Changes Would Other CP 
Learners Continue to Study Music? 

Number of Respondents %=48 

Yes 35 72.9 
No 13 27.1 

Table 12: Studying Music While the Changes and Adjustments Are in Place 
 
5. Discussion  

The study found that majority of the learners with CP had not had any formal instruction in music before joining 
high school. A majority of the respondents (72.9%) indicated that they had not taken music lessons in the primary school. 
27.1% stated that they had learnt some music and were involved in singing during the school activities. A small of number 
of 2.1% stated that they had taken part in dancing at the school level. These findings indicate that the lack of foundation in 
music in the primary school had contributed to their challenge in sustaining interest in music. Abeles (1995) points out 
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that whatever is learned in the early years of a child’s life helps form a foundation for subsequent educational 
development. Furthermore, similarly, Gordon (1987) stated that unless a child has favourable early informal and formal 
environmental experiences with music, that level of music aptitude will never be realized in achievement. The findings 
agree with the observations made by both Abeles and Gordon that late introduction to Music Education in Kenya poses a 
challenge to interest in music in later years. Akuno (2012) urged that music in public schools is a paradox; she contends 
that Music Education in early childhood is merely singing during school activities at some interval of learning. This can be 
attributed to the many education reforms that have taken place since the introduction of the 8-4-4 systems. For instance, 
the Koech Commission (1990) affected music education greatly when they rendered music as a non- examinable subject in 
primary school and optional in secondary school. The reason was that these students did not have any music instruction 
before they got to secondary school.  

The findings indicated that learners with CP faced various challenges and these challenges interfered with their 
interest in music. About 56.3% indicated that they were interested in learning music despite the challenges they faced, 
while 43.7% indicated that they did not have interest in music. Students population involved in this study provided a clear 
picture of the interest they had in music.   
In regard to the question on the various  areas that they  preferred  to learn in music, 41.6% indicated that they preferred  
singing ,15% had a liking in dancing, 6.3% liked composing music, 14.5% chose  playing instruments, .63.% selected  
history of music and lastly 2.1% liked aural and history of western music  respectively. This finding is in line with King’uru 
(2010) observation that students with physical disability favoured activities that were less demanding on them physical. 
However the current secondary school music curriculum entails much more that singing.  
Abeles (1995) points out that;   

“The fact that people enjoy performances by schools music groups is both a boon and bane for music education”.   
He argued that performances have a number of significant benefits, they give students an opportunity to perform 

before the audience, and they build awareness of and support for certain portions of the music program. Unfortunately, 
there is a downside to performances as they are currently misused in some schools. He contends that the basic problem is 
that entertainment begins to dominate the curriculum and the educational reason for including music in the school seems 
to become lost. For the applied musicians, performing is both the end and the means. However, for school students 
performance should be the means, with the learning of music as the ultimate goal. Unfortunately, because of the visibility 
and prestige that can be realized through performance, educators frequently confuse ends with the means in such a case. 
This is the situation these learners with CP seem to view performance as the end rather than the means, thus shifting 
learning of music to gratification of the audience and performers. This poses a challenge to them because Music Education 
in secondary school is more than mere performance.  

From the responses obtained from the respondents, there was a clear indication that learners with CP can be 
assisted to overcome the various challenges they face while learning music. Half of the respondents indicated that the 
music curriculum should be adapted to fit the needs of learners with CP. this is in line with the disability act 14 of 2003 
which states and supports the reforms of exams for learners with disability, the response from 25% of learners with CP 
suggested that the practical set exam for KCSE should be tested differently for them and 14.6% also stated that the music 
writing materials such as the manuscript book should be adapted to suit their different needs by enlarging the spaces in 
the lines. The disability act states that every institution should be fitted with facilities or infrastructures that are friendly 
and accessible to persons with disability. However from the response, 6.3% indicated that the music room should be made 
accessible and friendlier. Still on the disability act on education in examination matters, any education institution should 
consider the needs of the learners although the institutions may provide the various subjects to be taught, the curriculum 
still hinders students from accessing the preferred subjects due to the shortcoming encountered as it is evident with music 
and learners with CP.   

The examinations set for learners with special needs should be adapted to fit their needs. From the results 
obtained, 4.1% stated that areas tested should be separated and made optional. This can be in areas like theory of music 
testing harmony wising sol-fa notation rather than staff notation in the exams. The respondents stated that if the named 
challenges are mended, they would continue to study music up to higher levels. Majority of the respondents (60.4 %) 
indicated that they would still study music, if the amendment were made as compare to 39.6% who indicated that they will 
still not study music. From these responses, it can be observed that these learners drop the subject because they are faced 
by a lot of challenges and if the intervention measures discussed and illustrated in figure 4.9 in chapter 4 of this study are 
put in place, they would continue to study music. study sought to discover the challenges that made the learners to 
discontinue music and found that their physical and mental condition contributed greatly to their dropping music. Music 
subject requires a lot of co-ordination of the body like in rhythm, drawings music notes and the staff. However their 
impairment made this very difficult. For instance, 33.3% of them indicated that their speech problems also made them to 
discontinue music. This is clearly indicated in chapter 2 of this study (2.4 persons with disability); ataxic cerebral palsy 
and athetoid have problems in coordination and speech. Also 8.3% indicated that they could not sing like their fellow 
students who did not suffer from the same condition. The teacher handling the learners with special needs also need to be 
well-trained in order to assist them in their learning. 2% stated that the music teacher was too fast when teaching and as 
such could not cope with the subject. The study also found that due to the challenges encountered by these learners did 
not just affect their choice of subject but it also affected the choice of their careers.60.4% attested to this while 39.6% 
stated that it did not affect them. This means that majority cannot choose any career that is related to music.  
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5.1. Conclusion 
 The challenges that faced music learners with CP affected their interest in music and this discourages them from 

pursuing the subject. However, with the various strategies put in place, they can be assisted.  
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